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Document provenance 
 

This policy was approved as follows – 

Approver: Executive Leadership Team  Date of Approval: March 2021 

Executive Leadership Team Owner:  

National Director of Education   
Date of Review: March 2023 

Unless there are legislative or regulatory changes in the interim, this policy will be reviewed 
every 2 years.  Should no substantive changes be required at that point, the policy will move 
to the next review cycle. 

 
 
Policy Purpose and Summary 

This policy outlines the approach to the provision of feedback in all the Trust’s academies.   
 
Effective feedback is a significant factor in pupils’ learning. There are a number of important 
principles, underpinned by best practice and educational research, which govern the 
effectiveness and impact of feedback. This policy sets out how these principles will be 
applied across all of our academies. 

 
Summary of changes at last review: 
 
This policy has been rewritten to bring it into line with best practice, for example, with best-
practice and with research evidence from the learning sciences and the use of feedback in 
education. In addition, it aligns the role of assessment and feedback with curriculum 
development across the Trust.  
 
Related documents: 
 

▪ Curriculum Policy (Primary) 
▪ Curriculum Policy (Secondary) 
▪ Teaching & Learning Policy 
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Feedback Policy 
 

‘The most powerful single modification that enhances 
achievement is feedback’  

(John Hattie) 
 

‘[A] fundamental principle of effective feedback is that feedback 
should be more work for the recipient than for the donor’ 

(Dylan Wiliam) 
 
 

1. Introduction and Purpose 
 

1.1. Feedback is an integral part of formative assessment. Effective formative assessment is 
one of the biggest levers teachers have to improve pupil outcomes. As Dylan Wiliam 
observes: ‘When teachers do formative assessment effectively, students learn at roughly 
double the rate than they do without it’. 
 

1.2. This policy sets out some overarching principles for how feedback is provided to pupils. 
Appendix 1 provides further detail about the specific approaches used in our academy, 
and across different subjects. 
 

2. Scope 
 
2.1. This policy applies to every leader, teacher and teaching assistant. It is the responsibility 

of classroom teachers in particular to ensure that pupils receive timely and effective 
feedback about their learning. 
 

2.2. The policy also applies to different subject disciplines across the school curriculum, such 
as history, mathematics, art, physical education and so on. However, precisely how 
feedback is provided and acted upon across different subjects is likely to differ 
significantly, owing to the specific needs of each discipline and their curricula. However, 
the overarching principles of effective feedback will apply whatever the subject 
discipline in question. 

 
2.3. Similarly, especially in primary academies, pupils in younger year groups may receive 

feedback in different ways to older pupils. For example, written feedback, or feedback 
requiring longer written responses, will be much less evident in Year 1 compared with 
Year 6. 
 

3. Principles of feedback (and marking) 
 
3.1. We recognise the fundamental importance of feedback as part of the learning process. 

Effective feedback will enable pupils to identify and understand their errors and 
misconceptions, and provide information to the pupil to help put them right promptly. 
The overarching aim of feedback is to ensure that pupils are able to learn the curriculum 
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effectively.  
 

3.2. With this in mind, our approach to feedback is underpinned by the evidence of best 
practice, including from the Education Endowment Foundation (EEF) and other 
educational research. Research undertaken by the EEF shows that effective feedback 
should:  

 

▪ redirect or refocus either the teacher’s or the learner’s actions to achieve a goal  
▪ be specific, accurate and clear  
▪ encourage and support further effort  
▪ be given sparingly so that it is meaningful 
▪ provide specific guidance on how to improve and not just tell students when they 

are wrong. 
 

3.3. It is important to note that feedback is NOT synonymous with marking. We are mindful 
of the workload implications on staff of written marking, and of the research 
surrounding effective feedback. There is very little evidence which suggests a notable 
impact from marking on pupils’ learning, give the time many teachers devote to it.1 
However, there is considerable evidence which indicates that marking places a 
significant burden on teachers and prevents them from using their time more efficiently 
and effectively to improve pupils’ learning – for example, by planning high-quality 
sequences of learning.2 

 

3.4. This is not to say that teachers will never ‘mark’ pupils’ work. Written comments by 
teachers on pupils’ work can serve to motivate, acknowledge work and effort, and 
pinpoint specific improvements that can be made, including to presentation and pride 
in work. However, such marking should be judicious and efficient, and not be the main 
route by which pupils receive feedback about their learning. In particular, ‘double’ or 
even ‘triple’ marking will never be used.3 Such approaches are very workload intensive, 
and have not been demonstrated to have a corresponding impact on learning.  

 

3.5. A further important principle is that feedback (especially written feedback) should rarely 
be accompanied by marks or grades. There is considerable evidence of the negative 
impact of this approach. Providing a mark or grade often detracts from the impact and 
value of the accompanying feedback, with pupils focusing on the mark or grade, rather 
than the feedback provided. Where grades and marks are shared with pupils, it should 
be in a way that the pupil understands the meaning of the mark/grade, and that it 
reflects where the pupil is in their level of mastery, and is not a reflection of the pupil 
themselves.4 

 

                                                           

1 EEF Marking Review - April 2016  
2 For example: Teacher Workload Marking Policy Review Group  
3 ‘Double’ marking is a practice where a teacher provides written feedback, the pupil responds to this feedback, and the teacher then writes 
further written feedback in response to the pupils’ response!  
4 Kappan Online - Grades vs Comments - Research on student feedback  

https://educationendowmentfoundation.org.uk/public/files/Presentations/Publications/EEF_Marking_Review_April_2016.pdf
https://www.gov.uk/government/groups/teacher-workload-marking-policy-review-group
https://kappanonline.org/grades-versus-comments-research-student-feedback-guskey/
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3.6. Crucially, feedback should always be provided as close as possible to the ‘point of 
learning’ – that is, pupils should receive feedback at the point at which they are most 
likely to benefit from it, usually where they are actually wrestling with learning new 
content. In many cases, this will be during a lesson or other session, where teachers will 
provide feedback to individual pupils, or groups of pupils, as a result of information 
about how well pupils are understanding the content of the lesson (for example, through 
questioning and dialogue with pupils).5 

 

3.7. At our academy feedback (and, where appropriate, marking) should: 
 

▪ be supportive and constructive  
▪ be related to pupils’ needs, attainment and prior knowledge 
▪ ensure that pupils know how well they have done/are doing and what they 

need to improve and achieve well – for example, by using 'remember to’ 
statements for children to address in their next piece of work 

▪ where appropriate, use modelling by sharing examples of how the intended 
learning can be met 

▪ provide pupils with appropriate opportunities to assess their own work and 
that of others 

▪ follow consistent principles throughout the school - although as noted in 2.2 
and 2.3 above, feedback may differ substantially across different subjects and 
year groups. 

 

3.8. For pupils in year groups studying for public examinations (usually key stages 4 and 5), 
feedback following ‘mock’ examination papers or similar assessments will usually focus 
on the aspects pupils need to improve in relation to the specific requirements of the 
examination or rubric. Teachers will, therefore, pay close attention to these areas in the 
feedback they provide. Nevertheless, the principles outlined above, which apply to 
effective feedback of all kinds, will always apply.  

 

3.9. Feedback should always lead to an action or response on the part of the teacher and/or 
pupil. This action might take the form of a response by the pupil in their work (for 
example, correcting, or re-drafting, work), or by the teacher re-teaching important 
content and checking that the pupil or pupils have a secure understanding before 
moving on. 

 

3.10. Feedback, while primarily a key part of formative assessment, will also inform 
teachers’ summative assessments of pupils’ learning. For example, teachers will 
draw on their knowledge of the feedback provided to pupils, and their responses to 
it, when making summative judgments about pupils’ learning (and, where 
appropriate, reporting on it). 

                                                           

5 This is often a drawback with written feedback. Frequently, written feedback is provided some time after the pupil first encountered a 
difficulty or misconception, for example when a task or exercise is marked by the teacher. This distance in time can place a further barrier to 
overcoming the issue the pupil had encountered. 
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3.11. It is important to note that, during Ofsted inspections, inspectors will NOT evaluate 
teachers’ marking. However, the extent to which marking (and assessment) places 
an unreasonable burden on teachers will be evaluated as part of the judgement on 
‘leadership and management’.6  

 

4. Monitoring and Evaluation 
 
4.1. Senior leaders are responsible for ensuring that assessment and feedback are 

implemented effectively and consistently across the academy. Middle or subject leaders 
should regularly review the implementation and impact of assessment and feedback in 
their subject areas, and take any actions needed to improve its effectiveness. Quality 
assurance processes should always evaluate how well feedback is helping pupils to learn 
the curriculum effectively, and to put right their errors or misconceptions.  
 

4.2. The approach to assessment and feedback will be scrutinised at termly Governance 
Review Days (GRDs) and at regional level through the termly Regional Performance 
Boards (RPBs). At all times, academies are responsible for demonstrating the impact of 
approaches to feedback on pupils’ learning 

 
5. Review 

 
5.1. This policy will be reviewed every two years by the National Director of Education, 

supported by the Director of Curriculum and Assessment, and approved by the Board of 
Trustees. The policy will then be adapted as necessary by academies, with the support 
of Regional Education Directors. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

                                                           

6 Ofsted School Inspection Handbook - Section 5 Inspections  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/730127/School_inspection_handbook_section_5_270718.pdf
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Appendix 1 
 

Marking Code 
 

Green highlighting 
Examples of core knowledge from the lesson/ 
successful elements 

Pink highlighter 
 

Misconception/ Error in work 

√ 
Correct 
 

S Supported 

Sp 
Spelling- pupils are expected to practice the 
correct spelling 
 

// 
Start new paragraph 

? 
This doesn’t make sense 
 

VF 
Verbal feedback given to pupil 

_______ 
 

Add missing word/phrase 

 
Gap Getting 

 
 

Gap getting to close gaps in learning 

 
Reflection  Point 

 

Reflection point following the previous lesson 

 
Deepening 

 

Opportunity to deepen current lesson/learning 

   
Visual Marking Stamps for Early Years and Key Stage 1: 
 

 

 

 

 


